
demonstrate self!control.   They need to 
determine these expectations by considering 
not only  the chronological  age of the child  
but also the developmental  level of 
functioning,  previous  care experiences, and 
present situational  conditions.  

Since adults may have problems modifying  
their  behavior at times, they can often use 
their  own  experiences to help them identify  
with  their  children  as these little  ones work  
to gain control  over their  feelings and 
responses.  When adults are honest they 
know  that their  own  ability  to maintain  self!
control  can vary  if  they are tired,  hungry,  
nervous, over!stimulated  or stressed.  Self!
awareness can be a strong ally  when lending  
support  to children.   Helping  children  
develop self!control  requires that caregivers 
have large amounts of understanding  and 
patience while  allowing  children  many 
opportunities  to practice these skills. 

Some of the skills  and abilities that are 
needed for  self!control  include  learning  to 
wait,  holding  a memory  of earlier good 
outcomes, being able to take turns,  setting 
aside impulses, developing  a vocabulary  

Self  control  is one of the seven social 
emotional  traits that Zero To Three: National  
Center for  Infants, Toddlers, and Families 
identifies  as important  for  children  to have in 
order to succeed in school.  (The other traits 
are:  confidence, curiosity,  intentionality,  
relatedness, capacity to communicate, and 
cooperativeness.) 

Children !are!not !born !with !self  control . In 
fact, at birth,  infants have little  or no control  
over their  bodies or feelings.  Self!control  is 
learned over time, and yet it  can easily be lost 
at times if  an individual  is tired,  hungry,  
uncomfortable,  over!stimulated,  afraid  or 
stressed.  In this article self!control  will  be 
defined as the ability  to modify  one s 
behavior so that strong emotions are not 
shaping the response to physical  needs or 
situations. 

Caregivers!
need!to!have!
realistic !
expectations 
about the 
ability  of each 
of their  young 
children  to 
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about feelings and emotions, replacing 
actions with  words,  stopping  an action in 
order to think,  developing  the concept of 
consequences, using ideas to problem solve, 
being able to develop choices, having  a 
willingness  to look at options, showing  
signs of cooperation, and being able to 
share. 

The development  of self!control  starts at 
birth.   It  is widely  recognized by early 
childhood  experts that when infants cry to 
communicate needs, e.g., hunger, diaper 
change, over!stimulation  or tiredness, the 
first  response of the caregiver must be to 
interpret !the!nature!of !the!need being 
expressed and then to meet!that !need!as!
soon!as!possible. !!When an infant s needs 
are correctly  interpreted  and met in a timely  
manner, research shows that the infant  will  
begin to send shorter signals of his/her 
distress and start to be able to wait  for  the 
response of the caregiver.  When this is 
done on a regular  basis the infant  begins to 
develop some control  over his/her feelings 
of distress.   Caregivers need to be very 
careful that any wait  time does not become 
so long that the child  begins to start crying  
again with  a sense of greater distress or 
abandonment. 

Meeting the child s needs in a timely  
manner is key to supporting  the 
development  of self!control.   Young 
children  have limits  as to how long they can 
self!sooth and wait.   Infants and toddlers  
should  never be left  to cry.   A good 
resource for  a specific, clear definition  of !in  
a timely  manner"  can be found  in the 
ITERS!R criteria  for  quality  care.  It  says 
that children  should  not be left  to cry in a 
crib or cot when unhappy  for  more than 2!3 
minutes and when happy  and awake no 

longer than 15 minutes.  It  also sets time  
limits  for  periods of waiting  during  
transitions  of no longer than 3 minutes.  
While  these time frames may seem brief  to 
adults, it  is important  to remember that 
young children  have a different  perception 
of time. 

Though developing  self!control  is a long, 
complex process that extends over many 
years and is still  a work  in progress when a 
child  enters kindergarten  (and beyond), 
there are many things that caregivers can do 
in the early years to help children  develop 
self!control:    

 ! Meet !the!needs!of !young !children !
quickly.   If  a child  is upset, distressed or 
out of control, !remain !calm.!!A quiet, 
measured response is a good model for  
children  for  future  behavior, in addition  
to providing  a calm presence and sense 
of security to a troubled  child.   

 ! Extend!comfort. !!Many  children  
respond positively  to a hug, a lap, and 
warm  arms around  them.  Some 
children  don t  like  physical contact 
when they are upset.  Observe and 
determine what  other comfort,  
specifically, you can offer these children.   
A picture  of mom and dad or a favorite  
book may help. 

 ! Provide !routine. ! Some children  find  
comfort  in the familiar  and have a 
feeling of control  when they know  what  
to expect next. 

 ! Observe!all !the!children !in !your !care!to!
understand !their !temperaments.  This 
may give you clues as to how much time 
they need to !pull  themselves together,"  
how easily they can become over!
stimulated,  how much strict  routine  vs. 

Self-Control                            Continued from Page 1 
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After  School programming  is not a #one size fits all# 
proposition.   Though at 3 pm you may feel optimistic  
about the afternoon with  your  school agers, 
by 3:15 you may well  feel the first  waves of 
frustration,  and yes, fatigue.  Perhaps you even asked 
yourself  what  was missing in your  preparation.  
 

Having  a basic understanding  of the emotional,  
physical, intellectual  and social stages of children  at 
different  ages is important  for  two  reasons.  First, it  
gives us the perspective we need to not take things so 
personally, thereby making  it  easier to mentor  and 
guide children  through  the growing  up process, and 
second, having  realistic expectations helps tamp 
down  our frustrations  of how we THINK  children  
should  act, thus keeping us calmer.   
 

Of course, there is a wide  range of what  is considered 
#normal # behavior for  any age.  It  is important  
to remember that each individual  is unique and each 
teacher brings his/her own personality  to the after 
school program  as does each child.   This is what  
gives programs diversity.   However,  even when 
allowing  for  this diversity,  there are certain general 
characteristics associated with  each age and 
developmental  milestone to keep in mind.    In Chip  
Wood$s helpful  handbook on child  development, 
#Yardsticks#, he offers the following  #at a glance# 
typical  characteristics for  each age: 
 

Five!Years!Old:  
! likes to help, is cooperative and follows  rules 
! can have trouble  seeing things from  another$s point  
of view  
! needs routines and consistency, responds well  to 
expectations 
! older fives can be oppositional  and test authority  
and limits  
! may have temper tantrums  
 

Six!Year!Old:  
! more competitive  and can be a bad sport 
! can be bossy, teasing, critical,  and is easily upset 
 

Seven!Years!Old:  
! inward  looking,  sometimes moody,  touchy or shy 
! may change friendships  quickly  
! needs security and structure 

! sensitive to others  feelings, but also tattles 
! prefers playing  alone or with  one friend  
 

Eight !Years!Old:  
! enjoys socializing 
! loves group  activities 
! forms larger friendship  groups 
! prefers working  or playing  with  peers of the same 
gender 
! increasingly  interested in issues of fairness 
 

Nine !Years!Old:  
! more individualistic  
! may complain  about issues of fairness 
! can be critical  of self and others 
! can be sullen, moody,  aloof 
! very competitive  
! can work  in groups but spends time arguing  about 
facts, rules and directions 
 

Ten!Years!Old:  
! generally content 
! quick  to anger, quick  to forgive  
! sensitive to and able to resolve issues of fairness 
! enjoys cooperative and competitive  games 
! cooperative nature is conducive to group  activity  
 

Eleven!Years!Old:  
! constant motion,  restless 
! physical aggression not uncommon 
! moody,  sensitive 
! self absorbed 
! can be impulsive  and rude 
! difficulty  making  decisions 
! likes to argue 
! extremes of emotion 
! tests limits,  oppositional  
 

Twelve !Years!Old: !
! more reasonable, tolerant 
! enthusiastic, uninhibited  
! empathetic 
! high energy 
! can be sarcastic 
! growth  spurt,  much rest needed  

____________ 
 

Yardsticks, Children in the Classroom 4-14, a Resource for 
Parents and Teachers published by Northeast Foundation 
for Children.  
 

Submitted by Jan Waugh 
Region 16 School Age Specialist 

The School  
Age Corner 
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 ! Understand !that !time !out !is!not !
considered!best!practice.  It  is better to 
divert  a child  to a positive  activity  or 
actively  help them focus on something 
else, rather than have them sit in a chair 
while  overwhelmed  with  feelings. 

 ! Model !thinking !before!acting.!!When 
something happens that causes you to 
have an emotional  response, talk  it  
through  with  the children.   If  milk  is 
spilled,  talk  about how you feel, !I  am 
mad that I have a mess to clean up"  and 
offer a thoughtful  way of dealing with  the 
situation,  !I  think  getting mad won t  get 
the room clean.  I think  the best thing  to do 
is to quickly  get a mop and clean up the 
mess so we can go outside to play."  

 ! Plan!your !day!so!that !you!do!not !have!
long !periods !of !passive!waiting.   A 
caregiver can be a good long term planner 
by teaching children  songs and simple 
finger  plays which  will  enable them to use 
energy and keep them focused on 
appropriate  use of their  hands and feet 
while  walking  in a line or waiting  for  the 
meal to be set on the table. 

 ! Provide !choices!whenever !possible.   
Having  choices and options as part  of 
everyday activities helps children  
remember that they may have other (more 
positive)  choices when they get themselves 
into  a bad situation.  It  also might  help 
children  who  are overwhelmed  with  
feelings to accept your  offer of another 
choice as a solution  during  rough  times.  
Choices are also a way of helping  children  
appropriately  feel in control  of themselves 
and/or  situations. 

 ! Be!aware!of !and!anticipate !difficult !
situations !and!times!of !day.  Transition  

flexible  routine  they need to feel 
comfortable, how much noise they can 
tolerate, how easily they get tired  or how 
difficult  they might  find  separation from  
their  parent(s). 

 ! Note!both !verbal !and!non verbal !cues!
about !how !a!child !is!feeling. !

 ! Provide !words !for !feelings. !!This process 
of supplying  language to describe feelings 
should  start very  early, even before the 
child  is using language.  This helps 
children  begin to understand that someone 
else knows what  is going on inside of them 
and also helps them begin the process of 
verbalizing  their  frustration,  anger or 
stress rather than only  having  actions to 
express what  they are feeling. 

 ! Praise!a!child !who !shows!even!a!small !
amount !of !self  control. !!Be specific with  
your  praise so the child  knows exactly 
what  behavior(s) you like. 

 ! Promote!age!appropriate !self  care!and!
independence .  Activities  of this type can 
make a child  feel competent and allows 
one to control  what  they are able to 
control.  

 ! Allow !an!out  of  control !child !enough!
time !to!bring !him/herself !back!under !
control.   Often caregivers underestimate 
the time a child  needs to stop crying  or to 
cool off  and, by doing  so push the child,  
thereby compounding  the problems and 
lengthening  the time to resolution.    

 ! Have!ideas!about !what !might !help !the!
child !self  sooth.!!!A favorite  toy or book 
often is helpful.   Sometimes when a child  
is very  angry, it  is important  to let the 
child  discharge the energy in a positive  
way. 

Continued on Page 5 
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times are hard for  children.   The transition  
into  child  care and the transition  back to 
home can be difficult  for  children  who  
have separation issues.  Transitions from  
one activity  to another can also be difficult  
for  some children.    Some children  have 
trouble  leaving a favorite  activity.   If  a 
child  does not like  to come in after outdoor  
play, a quality  caregiver will  plan ahead to 
offer that child  something special to do or 
provide  some special attention, (e.g., 
!Kenny,  when we go inside can you help 
me pick  out a book to read?") 

 ! Be!sensitive !about!how !children !(and!
parents)!handle !separation. 

 ! Warn!children !about !changes!so!that !they!
have!time !to!deal!with !them.!!!

 ! Let!children !know !that !you!understand !
their !feelings. !!(!Jasmine, we will  begin 
picking  up toys for lunch in about 10 
minutes.  I know  you find  it  difficult  to put  
your  baby away so I wanted to give you 
time so you can begin to get your  baby doll  
ready to go to bed.")  

 ! Respect!regression.  Remember that 
children  who  have families going through  
changes (good and bad) can naturally  
regress in their  behavior to cope with  what  
is happening.  Responding to regression in 
a positive  way helps it  fade away.  If  a 
child  has a new baby at home, allow  time if  
they need extra rocking  and holding.  

 ! Provide !games!and!activities !that !allow !
development !of !self  control !skills.   Plan 
for  games that allow  children  to predict  
what  will  happen next to support  learning !
about !consequences:  Where will  the ball 
in the tube roll? What happens when we 
mix  yellow  paint  with  green?  What 
happens when we add lots of water to the 

sand?   Plan situations when children  may 
be able to share:  !You  have three cars.  
What can T.J. play  with?"   Set up activities 
that allow  children  to!make!choices and!
test!ideas:  !Which  is the right  lid  for  your  
container?" ... !Which  animals would  you 
like  on your  farm?"  Set up games that 
require !taking !time !to!think : !Can  you 
match the animals we have here with  the 
animals in the pictures?"  Provide fun  
opportunities !that !allow !children !to!wait !
and!take!turns: !!First,  I will  talk  on the 
phone, then it  will  be your  turn."  Organize 
activities that allow  children  to!do!one!
activity !before!they!do!another :  !Find  all 
the !vegetables and fruit"  I have hidden  
around  the room, bring  them to the table,  
and then we will  work  together to wash 
them. 

 ! Use!art!and!music!to!provide !creative!
outlets !for !feelings. !!!

 ! See!moments!of ! mine! !as!opportunities !
to!teach!the!process!of !learning ! yours,! !
 mine,! !and!eventually !the!process!of !
sharing. !

 ! Identify !situations !and!times!that !over 
stimulate !or!stress!a!child !and!plan !to!use!
environment !control, !dim !lights, !and!soft !
music!to!reduce!the!impact. !

Resources and references used for  this article: 
 

!School Readiness: Birth  to 3." Zero to Three.  
12 Sep 2009 <http://www.zerotothree.org/> 
 

All  Children Ready for School:  Getting A Good 
Start with Infants and Toddlers by Elizabeth 
Traub, Indiana  Institute  on Disability  and 
Community  at The Early Childhood  Center 
Indian  University  : http://www.cfs.purdue.  
edu/itsi/briefs/Traub !SR InfantToddler_2007. 
pdf.  

Submitted by Jacquelin Montgomery 
Region 16 Infant Toddler Specialist 
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causing problems with learning, 
development, and behavior.  Children 
diagnosed with sensory processing 
disorder  have brains that are wired 
differently than their peers, making it  
difficult for them to make sense of 
messages received through any of the five 
senses. They are often delayed and prone 
to explosive outbursts. Their reactions are 
often out of proportion, going into a frenzy 
when viewing a brightly painted wall or 
being so much an  escape artist!  that 
parents have to put an alarm on the child"s 
bedroom door.2 

 

 Reliable statistics on the total  number 
of children  with  sensory processing disorder  
are difficult  to find.    
 

Sensory Processing Disorder is a ! cluster 
of symptoms! that fall on a huge 
continuum, and an individual can 
fluctuate within  that continuum 
throughout a period of years, days, or even 
hours# Therefore, these fluctuations and its 
vast continuum have made solid scientific 
studies within  ! controlled environments! 
difficult to perform, and actual data and 
numbers, hard to come by.3 

 

The SPD Foundation  website says that 
  

1 in 20 people in the general population is 
affected.  Recently, this diagnosis has 
finally entered THE FIRST major 
diagnostic manual... The Diagnostic 
Manual of the Interdisciplinary Council 
on Developmental and Learning Disorders 
(ICDL). 3  
 

Research does show that certain populations  
of children,  such as adopted children  
(especially those from  institutions),  

Dear Miss Challenge: 

Dear Miss  Challenge,  
 

Recently I  heard about  children  and 
adults  who  have sensory integration  
dysfunction.   Can you tell  me more about  
this?  Is it  common?  Is it  likely  that  some 
of  the children  in  my classroom would  
have this? 
 
Sincerely,  
 
Teacher  Sensing!  Issues 
 
Dear Teacher  Sensing!  Issues, 
 

I am glad that you asked about this 
important  topic.  Though I do not have the 
expertise or the space to tell  you ALL  about 
Sensory Integration  Dysfunction  (or Sensory 
Processing Disorder,  which  is the more 
recent terminology),  I will  attempt to quote 
some basic information  from  reliable sources 
and then list  some appropriate  resources 
where you can do further  research. 
 

Sensory Integration Dysfunction (SID) is 
a neurological disorder pioneered forty 
years ago by A. Jean Ayres, Ph.D., OTR.  
She developed the theory to explain the 
relationship between behavior and brain 
functioning. 1 

 

Carol S. Kranowitz,  who  has authored 
several books on sensory processing 
disorder,  defines it  as  
 

inefficient neurological processing of 
information received through the senses, 

Continued on Page 7 
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premature infants, children  diagnosed with  
Learning Disabilities  and children  diagnosed 
with  Autism,  have higher  correlations of the 
disorder.   
 

 Only  an occupational therapist that 
has been trained  in sensory integration  
theory and treatment can use appropriate  
assessment tools and diagnose the disorder.   
However,  a teacher and or parent can learn 
to recognize signs and refer the child  for  
further  evaluation.  

 

 According  to Sensory Integration  
International  (SII) , a non!profit  corporation  
concerned with  the impact of sensory 
integrative  problems on people"s lives, the 
following  are some signs of sensory 
integration  disorder  (SID) : 
 

"   Over sensitivity  to touch, movement, 
sights, or sounds 
"   Under  reactivity  to touch, movement, 
sights, or sounds 
"   Specific learning difficulties  / delays in 
academic achievement   
"   Difficulty  in making  transitions  from  one 
situation  to another 
"   Tendency to be easily distracted / Limited  
attention  control  
"   Activity  level that is unusually  high  or 
unusually  low  
"   Social and / or emotional  problems 
"   Difficulty  learning  new movements 
"   Delays in speech, language, or motor  
skills  
"   Physical clumsiness or apparent 
carelessness 
"   Impulsiveness, lacking in self!control        
"   Inability  to unwind  or calm self 
"   Poor self concept / body awareness 
 

 I hope this general information  has 
been helpful  and I do encourage you to 
research the following  resources: 
 

*Answers to Questions Teachers Ask About 
Sensory Integration by Carol Kranowitz  
 

*Challenging Behavior in Young Children:  
Understanding, Preventing, and Responding 
Effectively by Barbara Kaiser 
 

*The Out of Sync Child:  Recognizing and Coping 
with SI Dysfunction by Carol Kranowitz  
 

*The Out of Sync Child Has Fun:  Activities for 
Kids with Sensory Integration Dysfunction by 
Carol Kranowitz  
 

*Sensory Integration and the Child by 
A. Jean Ayres,Ph.D., OTR 
 

*www.siglobalnetwork.org  
 

*www.sensory !processing!disorder.com 
 

*www.spdfoundation.net  
_______________ 
1Sensory Integration Dysfunction:  The 
Misunderstood, Misdiagnosed and Unseen 
Disability, Sandra Nelson  

 

2Sensory Integration Dysfunction and Adoption 
Fact Sheet, MN  ADOPT  

 

3http://www.sensory !processing!disorder.com/
is!SPD!a!real!diagnosis.html  
 

Submitted by Pam Pace 
Region 16 Behavior Specialist 

Dear Miss Challenge ...               Continued from Page 6 

PLEASE help keep everyone safe and healthy  
by remembering: 

 

HANDS and HOME 
   

When in doubt wash your HANDS.   
When sick stay HOME. 
Send sick children HOME. 

Your link to the flu toolkit from the CDC: 
http://www.flu.gov/professional/school/childtoolkit.html 



 

November:   Family  Stories Month  
          9"15   World  Kindness  Week 
        15"21   American  Education  Week 
          8"21   NAEYC  Annual  Conference 
        22"28   National  Family  Week 
              1  Daylight  Savings Time  Ends 
            11  Veteran#s Day 
            14  National  American  Teddy  Bear Day 
                 26  Thanksgiving  
 
December:    Safe Toys and Gifts  Month  
            6"12  National  Handwashing   
  Awareness Week 
      12  Hanukkah  
                 16  Las Posadas (Dec. 16!24) 
                 21  First  Day of  Winter   
      25  Christmas  Day  
                 26  Kwanzaa                  

Child Care Networks, Inc. CCR&R of  
Chatham County 
P.O. Box 1531  
Pittsboro, NC 27312 
(919) 542-6644 

Partnership for Children of Johnston County 
Child Care Resource and Referral  
1406-A S. Pollock Street 
Selma, NC  27576 
(919) 202-4893 

Partnership for Children of Wayne County 
Child Care Resource & Referral  
800 N. William Street 
Goldsboro, NC  27530 
(919) 735-3371 

Coalition for Families  
CCR&R Lee County 
507 N. Steele Street, Box 3 
Sanford, NC  27330 
(919) 776-7157 

Harnett County  
Child Care Resource & Referral 
P.O. Box 1089 
Lillington, NC  27546 
(910) 893-7597 

I t  s!t i m e!t o!!
m ake!speci a l !!

hol i day !m em or i es"!


